Year 9 Curriculum Intent

We start our journey in faith at Saint Martin’s by studying an introductory topic ‘Welcome to Divinity’
knowledge powerpoint that outlines our Mission and Vision in Diivnity; we want you to be ‘Pilgrims of
Hope’; ‘Builders of Peace’ and ‘Ordinary people called to be Saints’ our CMAT vision for our St Thomas
Aquinas feast day 2024. We want you to know our Mission Statement, our Virtues; the importance of
our Dominican charisms, to know about the Word of God, to learn about our faith and how we live
out Catholic Social Teaching in our lives and in the subjects you learn so that you can begin to make
connections to enable you to be the best version of yourself. (St Catherine of Sienna “Be who God
meany you to be and you will set the world on fire”; St Thomas Aquinas “The things we love tell us
what we are”; “It is better to illuminate than to shine”, how we can be like St Martin de Porres today
and promote racial justice to all that we meet ; the importance of our school badge and why ‘Veritas’,
Truth enables us as Jesus said, “I have come so that you can live life to the full 10:10 by following
Jesus’s example, “I am the Way, the Truth and the life; no one come to the Father except through
me.” Jn 14:6.

Through our time at Saint Martin’s we try to live out Bishop Patrick’s themes of ‘Encounter’,
‘Discipleship’ and ‘Missionary Discipleship’.

Encounter and dialogue with other faiths is crucial to building a better world so you will
learn the key points of major world faiths in a Interfaith Knowledge Booklet during our
interfaith week. We will look at extracts from the Bishops of England and Wales document
‘Love the Stranger’ which places the human being at the heart of our pastoral outreach,
looking beyond statistics and policies to the person —each with a name, a face and a story.
To look at Meeting God in Friend and Stranger. This document is from the Bishops of England and
Wales and is to help us to “foster respect and mutual understanding between the religions”.
https://www.cbcew.org.uk/wp-content/uploads/sites/3/2018/11/MGFS-working-materials.pdf

In Year 9 Divinity Curriculum we follow the RED Source to Summit Curriculum.


https://www.cbcew.org.uk/wp-content/uploads/sites/3/2018/11/MGFS-working-materials.pdf

2.4.9 Year Nine

The whole of year 9 deals with the mystery of the human person. It begins in branch |, by revisiting
the Creation accounts, focusing particularly on the belief that human beings are imago Dei and
the implications this has for the principle of the dignity of the human person and the radical
equality of man and woman. The nature of human beings as sexual beings, who are made for
each other, forms the foundation for a study of the Church’s teaching on marriage and the
Sacrament of Matrimony. In branch 2, we take the equality of men and women as our starting
point and focus particularly on the role of the Blessed Virgin Mary in the salvation history narrative.
In branch 3 we return to the Gospel of Mark and look at the call to discipleship that is offered to all
human beings in Christ’s proclamation of the kingdom, and the relationship between discipleship
and individual vocations. In this context students will study the Sacrament of Holy Orders and the
vocation to religious life. In branch 4, we look at the mystery of redemption and students will be
expected to come to some understanding of how the Church explains the connection between
Christ's sacrificial death and individual redemption from sins. Finally, we look to the human person
as one member of a community that spans both heaven and earth in the final branch where we
look at the Church as the ‘communion of saints’, the mystical Body of Christ.
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Unit 2.1 Prophecy and Promise

This unit focuses on the role of the Blessed Virgin Mary in the narrative of salvation history. This
unit builds on the last by recognising the ways in which Mary is seen to be the fulfiment of the
Protoevangeliurn in Genesis and the role typology plays in the allegorical sense of Scripture.

Following from the last unit's exploration of the radical equality of men and women, students will
then lock to the role women have played throughout salvation history and identify the ways in
which Mary is the fulfilment of these Old Testoment promises. It is likely that this study of Mary will
coincide with the feast of Advent, and the Church'’s teachings on the significance of the Blessed
Virgin Mary will best be understood in the light of its beliefs about Christ and his incarnation.

MNext, students will connect the Church's beliefs about Qur Lady to the Marian titles, feasts and
dewvotions that are characteristic of Catholic popular piety. They will explore ways in which the life
of Mary and her hymn of the Magnificat resonates with poor people who are inspired by its song
of liberation and salvation:

In her hymn of praise to the divine mercy, the humble Virgin, to whom the people of the
poor turn spontanecusly and so confidently, sings of the mystery of salvation and its
power to transform. The sensus fidel, which is so vivid among the little ones, is able to
grasp at once all the sahific and ethical treasures of the Magnificat/s2
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ruth {selections from the Book of Ruth), Honnah (1 Sam 1, 21-10), Judith (selections from the
Book of Judith), Esther (selections from the Book of Esther), and some recurming themes in
thesa stories, for exarmple:

- God's choice of the humble and weak to keap alive the hope of 1sraels salvation’
{cco a4)

- Humility before and exaltation of God
- Faith and constancy

- Gratitude and praise

- Salvation, remarkable reversal

- The Magnificat — Lk 1:45-56




Believe

By tha end of this unit of study, pupils will know that the Church teaches:

+ "Such holy women as Sarah, Rebecca, Rachel, Mirarm, Debaorah, Hannah, Judith, and
Esther kept alive the hope of lsraels salvation” (CCC 64), and thus are nomed, known and
rememiberad, in spite of their seeming insignificance.

+ From all etemity, God chose for the mother af his Son a doughter of Isroel, a young Jewish
wornan of Nazareth in Galiles’ (CCC 488): Mary ‘the purest of tham all (CCC &4).

+ Beliefs about the Blessad Virgin Mary are based on what the Chureh affirms about Christ,
and what the Church teaches about the Blessed Virgin Mary llurmines in tum its faith in
Christ (CCC 487).

+ The four Maron dogrnas: Mother of God, Ever Virgin, Immaculate Conception, Assumption
{cCC 490-501).

Celebrate

By tha end of this unit of study, pupils will know that the Church teaches:

+  How devobion to Our Lady ks a fulfiment of *All generations will call rme blessed' (Lk 148, CCC
471} through one of the following:

- Marian feasts, for example, Maother of God (1 Jan), Immaculate Conception (Dec &),
aseurmption (16 Aug).

- Marian prayers, for example, the Hail Mary, the Magnificat in the Church's daily prayer,
the Rosary, litanies of the Blessed Virgin Mary, Marian antiphons.

— Marian titles, for example, Mother of God, Immaculate Conception, Ever Virgin, Mother of
the Church, New Eve, Our Lody.

Live
By tha end of this unit of study, pupils will be able to make connections between Catholic

sources (Hear) and beliefs (Believe) and the way these find expression in the world, by
studying one option from each of two of the three areas of thematic study:

« Ethical and philosophical options, for example:

- The significance of the Magnificat as a prayer that extols God's raising of the lowly and
the humibling of the mighty in the context of the struggles of oppressed peoples for
liberation and salvation

« Artistic exprassion, for exarmple:

- Marian iconography, for example, Madonna and Child, Immaculate Conception, Stabat
Mater, Pieta, Assurnption, CAFOD icon for the Jubilee Year 2000 Mary of the Mognificat:
Motier of tha Poor

- Famous kMarian devotional imoges/statues, for exarmple, Our Lady of Guadalupe, Our
Lady of Czestochowa, Salus Populi Romani, Our Lady of Walsingharm

- songs of freedom influenced by biblical songs of liberation (e.g, Bonnah's song,
Miricirn's song, Magnificat)

« Lived religion elements, for example:

- mMarion pilgrirmage shrines, for example, Lourdes, Fatime, Tepeyae (Mexico City), Knock,
Walsingharm

- The importanca of the doegma of the Immaculate Conception in the life and witness of
St Barnadette

— Marian devotions from around the world, for example Moy processions and crowning
the Virgin (GB) and, the Mount St Carnel scapula (Chile), La Negrita (Costa Rica)

- "Wornen of the Magnificat, for exarmple, St Hildegard of Bingen, 5t Clare of Assisi, 5t
Gionna Beretta Molla (potron saint of expectant mothers), St Josephine Bakhita, St
Frances Xavier Cabrinl, St Katerl Takawitha, Hilda of Whitiy, 5t Cathering of Sienda, 5t
Theresa of Lisieus, St Teresa Benedicta of the Cross, Dorothy Day
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Expected outcomes

Understand
By the end of this unit of study, pupils will be able to:

ual Define the meaning of ‘typology’ in the context of the allegornical sense of scripture, showing some
ing of what s meant by describing Adam as o type’ of Christ, and Eve as a ‘type’ of
heary, with reference to the text of Gen -3 (particulary the Protoevangslium (215)).

115l Describe what the Church teaches about the Blessed Vingin Mary and her importance, making
links with the Church's teachings about Christ as the incamate Son of God, with reference to the

four Marian dogmas.

23, Describe the story of one holy wornan of the Old Testaoment making links: with recurring themes
in these stories, e.g, [} God's choice of the humble, weak; i) hurnility, exoftation of God; iii} faith,
constancy; iv) gratitude, profse; v) sahation, remorkoble reversal

ug24 | Describe the Mognificat, making relevant connections batwean at lsast one holy woman in the
Old Testarmant and kary, with reference to thesa recurming themes.

ua2s5 | Make links betweean how the holy wormen of the Cid Testoment 'kept alive the hope of Isroel's
salvation’ (CCC 664) and the Blessed Virgin Mary's role in salvation:

U226 | Exploin why the Church teaches that Our Lody's prophecy (Al generations wil call me blessed” (L
148, CCC 9M)) is fulfiled throwgh one of the following: Marion feasts, kMarion prayers or Marian titles.

Discarn

By the end of this unit of study, pupils will be able to think critically and creatively about what they
hawe studied, for exarnple, by being able toc

[l Consider the claim that Catholics poy too much attenticn to Mary. Present argurments for and
against the claim, including o Catholic response, weighing the strengths and weaknesses of the
argurnants. Armve ot o judgernant supportad by an effective evaluation of the argurments.

oA22 | Consider the ckaim that religion should hove nothing to do with politics. Present arguments for
and against the cloim, including o Catholic response (with referance to what you haove leamed
about the Mognificot and justice), weighing the strengths and wenoknessss of the anguments.

o823 | compare and contrast representations of o Marian art subject (for example, Modonna and
Child, stabat Mater, Pieta), from different cuftures, and offer an interpretation of similorities and
differences in the representations.

Da2.4 Irvestigate the life and work of a woman who could be described as one of the ‘women of the
Magnificat’ and assess the extent to which their life and work refiectad the Magnificat and the
recurming themes in the lives of the holy womnen of the Old Testamant.

CA25 | Investigote different Manan devotions from around the world and ossess the extent to which
they are expressicns bath of Cotholic balisfs about the Bleassd Virgin Mory, and of o particulor
Christian community’s culure.




Respand
During this unit of study, pupits will be imvited to, for exornple:

REZL

Consider the possoge for just such o time as this' (Esther 434) and reflect on their own sense of
how God calls everyone ‘eoch by eoch’ to odvance God's purpose in 0 certoin ploce and time,
however weaak, insignificant and urworthy they fesl

RG22

Compare their own and others’ responses o guestions of balef inthe imponance of social
justice, leading to reasonable explanations of their own and others” views, in the light of the wond
of tha Magnificat.

ROZ3Z.

Cansider a particular Marian artwork which appeals to tham and refiect on what meaning it
comveys to thermn.

REZA,

Consider how they could ba o person of the Magnificat.

Unit 3.3 Galilee to Jerusalem

Adapted version of this unit




Knowledge lens content

Hear

By tha end of this unit of study, pupits will kave studied the following key texts:
« The call of the first disciples and the sending out of the Twelve (M E4-20; 213-17, 6:7-13)
= The cost and rewards of discipleship (Mk 8:27-38; 10:28-31)
« The falures of the disciples in Marks Gospel (M 4:35-41; &1-21; 1437-31, 66-72)
= The story of tha rich man (Wi 10:17-31)
= ‘Women in the ministry of Jasus in Mark's Gospel (Mk 725-30; Mk 143-5; ME 1S40-47, 161-1)
By the end of this unit, pupils will know:
= What scholarship suggests is tha historcal context and intanded oudisnce of Marks
Gospel and the significance of this for the evangelist's theclogical emphaoses, particulorhy
with respect to the nature of discipleship
= How scholars exploin the apparent failure of the disciples in Marks Gospel, particularhy 5t
Patar, with reference to the historical contaxt of the evangelist and his audience.
= The significance of the fidelty of the women disciples of Jasus, in contrast to the failure of
the disciples, in Mark's Gospel.
Believe

By the end of this unit of shudy, pupits will know that the Church teaches:

« Jesus cols ol people to follow him as his disciples (see CCC 542) and that discipleship
has costs as well s rewards.
= The lay faithful exercise their baptismal priesthood through their participation in Christ's
mission, each acoording to their own vooation, to offer 'some definite service’ I:SI: Jaohm
Henry Newrnan) in the Church.
By the end of this unit, pupils will know:

= The nature of religious life, including the evangealical counsels.
Celebrate

By the end of this unit of shudy, pupilzs will know:

« The rite, origins and meaning of the Sacrament of Holy Orders, including the three degrees
aof ordination.

Live
By the end of this unit of shudy, pupils will be able to make connections between Catholic
sources [Hear) and beliefs (Bslisve) and the way these find expression in the word, by
studying ene option from each of twe of the three areas of thamatic study:
= [Ethical and philosophical options, for esample:
- kEsues sumounding the ministry of women in the Church and the arguments for and
ogainst the ordination of women
- kEsues sumounding wealth and poverty and the apparent scandal of the wealth of the
Chiurch
= Artistic expression of discipleship and vocaotion, for exonmple:
- Duccio di Buonireegra, The Calling of the Apasties Petar and Andraw
- He Qi Jasus Colls His Disciples
- The statues of the aoposties in the Lateran Basilica in Rome
- Carowvaggio, The Calling of St Matthaw




= Lived religion elemeants, for example:

- The expenance of persecuted Christions today and the work of the alkd to the Church in
Maed

- Particulor religicus orders and their distinctive charisms (e.g, Sockety of Jesus,
Missionaries of Charity, Dominicans, Froanciscans, Salesians, Poor Clares)

- Loy pecpls and tha Mission of the Church, |ay opostolotes and associations (CCC
BEZ-64, 'QCIE-{IE}, for examipls, the Legion of Mary, International Young Catholic Studants,
Wordwide Mamioge Encounter, Teams of Our Lady

Key vocabulary

discipleship

wooation

Holy Ordars

deacon, priest, bishop

redigious life

evangelical counsels

poverty
chiastity

obedisnce

celibacy

Expected outcomes

Understand
By the end of this unit of study, pupils will be obde to:

ugalL

Describe what schokars suggest is the historical contest and intended audience of Mark's Gospel
and the significance of this for the evangelist's reflection on the noture of discipleship.

ug32

Describe the iteral sense of kay passoges from the Gosped of Mark that show the nature of
discipleship, focusing especially on the apparent foilure of the disciples, roking links with whot
scholorship suggests wos the evangelist's historical contest and audience.

B33

Describe what is maant by vocation, with reference to the prayer of 5t John Henry Newrnan™
and make links with whot the Gospels beach about the nature of discipleship.

[T

Expiain the importance of the evangedical counsels for the vocation to religious life, making links
with the story of the rich young man in kark's Gospel.

L35

Describe the rite, ofigins and meaning of the Sacrament of Holy Orders, including the distinction
between the three degreas of crdination, explaining why this socrament, along with motrirmony, ks
dezcribed aos a socrament ot the service of commurnion.

Discarn

By the end of this unit of study, pupils will be abde to think critically and creatively about what they
haowve studiad, for exomple, by being able to:

Dasl

Caonsider the cloim that women should be ordained to the priesthood. Present angumeants for and
against the claim, including a Cotholc response, weighing the strengths ond weaknesses of the
arguments. Arrive ot a judgement supported by an effective evaluation of the arguments.




Expected outcomes

D832 | Consider the claim that the Church should not hold any wealth becousa of Chinist's call to poverty.
Present arguments for and against the claim, including a Catholic responss, weighing the
strengths and weaknesses of the arguments. Arve ot a judgement supported by on effective
evaluation of the argunants.

D833 | Consider the claim that it is much easier to be a disciple today than it was at the time of Jesus.
Fresent argurments for and ogainst the claim, including a Caotholic response, weighing the
strengths and weaknesses of the arguments. Amve ot a jJudgement supported by an effective
evaluation of the angurmants.

D834, | Offer aninterpretation of o relesant work of art, making limks with Catholic sources, beliefs and
practices related to the discipleship and vocaotion. Compare and contrast it with another relevant
artwork. Diecuss what the makears could hove intended to communicate and how effectively each
conweys Catholic beliefs about discipleship and vocation.

D835 |Imvestigate the distinctive charism and work of o reigious order and assess the extent to which it
reflects Jasus’ call to disciplaship.

Respond
During this unit of study, pupils will ba invited to, for exampie:

RE31 | Comsider whot their cwn vocation might be.

RO32 | Corsider ways in which they could be better disciples of Christ in the world today.

R833. | Compare their own and othars' responses to the demand for poverty, chastity and cbedience for
thosa entering religious Iife, leading to recsonable explonaotions of their cwn and others” views.

RE.34. | Investigabe the work of a charity that supports persecuted believers and consider what they could
dix to support their work.

Unit 4 Desert to Garden Adapted version

The rmain facus of this unit is the question of how Christ's death is redemptive. It builds on the
pravious unit by considaring the connaction between the ardainad priesthood and Christ as the
High Priast of our salvation. In this unit wea build on the leaming at the end of Year Eight abaut
salvation and life after death by considering tha ways in which scripture and the Church have
axplained how Christ's death can have a sahvific power.

The main focus of the karning at the beginning of this unit is on chapter of the lettar to the
Hebrews. This is a difficult possage, but one that is made more accessible once studants
undarstand the historical layout of the Tarmple in Jerusakerm and its rols in socrificial atonameant
for the Jewish paople at the timea of Jesus. As a result, they will gain a better understanding of
what it means to speak of Christ as the High Friest and the language of sacrifice, covenant blood
and Jesus as the Lamb of God in the Eucharistic Liturgy.

Studanits will then connect this to larger guestions about forgivanass and reconciliation in
the conternporary world and investigate the work of individuals and organisations who have
committed themselves to rastorative justice.




Knowledge lens content

Poessiican ard
death of Jesus
CiCC EF-EER
CCOC12-ms
YT 95103
YOIK 22-35

The Mysbany of

CCC Bod-EEE
CCCC e-13
¥C 95108
YCIK Z7-40

Hear

By the end of this unit of study, pupils will Enow:

God constituted |sroel os God's people through the Sinal covenant, sealed by blood
(Ex 24:8).
Thea Termple was the ploce of socrifice in Judaism.
= A plan of Herod's Ternple and somea of its features:
- Courts, sanctuary and the most holy ploce (Holy of Holies)
- The Mercy Seat as the place of God's presence (see COC 433)
- The veil separating the Holy of Holies from the rest of the Temple

The role of High Priest and the main features of the Doy of Atonement rite in anclent
Judaism.

By the end of this unit of study, pupils will hove studied the following key texts

Habrews 9 Tha earthhy and the heavenly sanctuarnias.

Believe
By the end of this unit of study, pupils will Enow that the Chunch teoc hes:

The Mystary of Redermption was nesdful becauss of the Fall (CCC 389, 407) and
completely accomplished by Christs life, death, and resurrection [CCC 51T, 5710
The Old Coverant is superseded by a New ard Everlasting Covenant, sealed by the blood
of Jesus, the Lamb of God, who is the perfect socrifice.
The Mew Cowenant ushers in a new priesthood with Christ as High Priest, and a new way of
worship 'in spirit and truthy (Jn 4:24; Me 27510
There are different ways to express the Mystery of Redemption, for exomiple, grace
(unmerited free gift of God), redemption (buying bock), monement (moking one],
mhﬁ}:lim [saving from and for), reparation (malking right o wrong), sanctification (moking
haby).
Christ's body is the true temple, the ploce where his glory dwells’ (see Jn 213-25, 0OC 432,
7).
Belisvers are all one in Chret Chinist’s socrifice overcomes sin-related divisions, for
examiple, betwean God and hurmankind (ML 27:51), between siove and free person, Jew and
Graek, male and female (Gal 328)

 Throwgh Christs socrifice belisvers con be forgiven their sing, soved from death, and soved
for etermal lfe.

Celebrate
By the end of this unit of study, pupils will Enow:

* The significance of the Agnus Del and Ecce Agnus Dei in the Mass with refarence to Jn 129
and Ap 5:6-10.




CCC

Knowledge lens content

Live

By the end of this unit of shudy, pupils will be able to Mmake connections between Catholic
sources [Hear) and beliefs (Balieve ) and the way these find expression in the worid, by
studtying ene option from each of twe of the three areas of thamaotic study:

Ethical and philosophical options, for exarmple:

The challenge of forgiveness in the face of homendous ewvil

Quastions surrounding free will, determinism and =in.

Thee growity of sins of omissicn weighed ogainst sing of commizsion

Cancsl culture as o judgement and a refusal of mercy.

ssuas ansing from the failure to recognise one's need for forgiveness and sahation
Punishment/capital punishment.

Artistic responsas to the mystery of suffering, for exsample:

Of reconciliation, e.g.

= Reconciliotion, by Josefing de Vasconcellos, in 5t Michoel's Cathedral, Coventry
= Les Misérables

Of mercy and forgiveness, eq.,

= Hymns and songs about mercy and forgiveness
- Cristéwao Conhavwato (Kester)'s Throne of Weaapons:

Lived refigion elerments, for example:

The proctice of restorative justice

Justice and Peace: stonas of reconciliotion and restorative justics in action

Thee work of Pax Christ

ntemeligious work on peacebuilding in places of conflict (e, Zoman Tare in Miger/
Higeria, Cormymeslo in Morthern irekand)

Peaceful resistance as a means of bringing about justice and reconcliation

Key vocabulary

Sinai covenant
temple
sOnCiuany
Haly of Holias:

Dy of Atonament

High Priest

miystery of redernption

grace
redemption

sanctification




Expected outcomes

Understand
By the end of this unit of study, pupils will be able to:

US4l | Describe somea of the key features of Harod's Temipla at tha time of Jesus, recognising its role as a
ploce of sacrifice, making links with the sealing of cowanants by blood (Ex 248).

U842 | Describe the role of High Priest and the main features of the Doy of Atonement rite in ancient
Judaizrn, making inks with how the author of Hebrews represents Christ's socrifice as superseding
the Atonernent rite in tha Temple (Hab 8).

U843, | Explain why the Church teoches that the Old Covenant is superseded by a New and Everlasting
Covenant in the blood of Christ, making links to the Agnus Del and Ecce Agrus Dei prayer during
Moss.

ud44. | Describe what the Church means when it teaches that the New Cowenant ushers ina new
priesthood with Christ as High Priest, and a new way of worship in spirit and truth’, making links
with the belief thot Christ's body is the trus temnple (ses Jn 213-25)

U845, | Maks relevant links batween the Church's teoching that believers are all one in Christ, and that his
socrifice owercomes sin-refated divisions, and Mt 2751 and Gal 328

Discern

By the and of this unit of study, pupils will be able to think critically and creatively about what they
howe studied, for example, by being able to

D241 | Consider the claim thot some desds are too owful to be forgiven. Presant argurments for and
ogainst the cloim, including a Cotholc responss, weighing the strengths and weaknesses of the
arguments. Arrive at a judgement supported by an effective evaluation of the arguments.

D842 | Consider the claim that some effarts of justice and peace try to ochieve peoce without attending
to justice. Present arguments for and against the claim, including o Cotholic responsa (with
refarence to Goudium et Spas 78] weighing the strengths and weaknesses of the arguments.
Arrive at a judgemeant supported by an effective evaluation of the arguments.

D843, |investigote the wark of a Catholic organisation that works for justice ond peoce and ossess the
extent towhich it is a faithful expression of Catholic teachings about forgivenass, reconciliation
and redemption

Didd. | inestigote different woys in which the Mystery of Redemption is expressad, (for exampls, s
grace, redamption, atonemant, salvation, reparation, sonctificotion) ond assess the extent to
which iz a faithful expression of the Church's teoching about forgiveness and reconciliation.

845 | Offer an intenpretation of a relevant work of art, making links with Catholic sources, beliefs and
practices about forgivenass and reconciliation. Compore and contrast it with another relevant
artwork. Discuss what the makers could have intended to communicate and how effectively each
conveys Catholic beliefs about reconciiation and forgiveneass

Respond
Duwring this unit of study, pupits will be invited to, for exomple:

RE4AL | Consider their own responsa to the balief that all sin con be forgiven.

R9.42 | Create their own symbol of reconcliation.

RE43 | Explore the work of crganisations dedicoted to peoce, justice and reconciliotion and consider in
whot ways they could suppart this work

Summer term onwards Dialogue and Encounter Judaism

Curriculum Intent for Component 3 Judaism - Eduqas Route B CLM2.3 Sense of community and
the culture of welcome; CLM2.4 Inclusivity

Component 3 engages you in a systematic study of living Judaism. You will learn about the beliefs
and teachings AND practices of Judaism as a living world faith. There are eight concepts which are to
be seen as overarching and central ideas informing the study of Judaism. These should be
understood by learners, who should be able to apply them in relation to this world faith. You should
be aware that Judaism is one of a diverse range of religious traditions and beliefs in Great Britain
today, whilst the main religious tradition in Great Britain is Christianity. This knowledge may be
applied throughout the assessment of the specified content. You must know, understand and
express common and divergent views and the basis for beliefs, teachings and practices. References
to relevant sources of wisdom and authority are expected, including scripture and/or sacred texts.
Explanation of Eduqas specification Route B and format of exam questions



Mark boundaries for Component 3 2024 RE1.10 Attainment
9 50/60 83%
46/60 77%
43/60 72%
36/60 60%
29/60 48%
23/60 38%
16/60 27%
10/60 17%
4/60 7%

B NWRAUION®

Examiners feedback on Component 3 Judaism GCSE 2024 RE1.2 How to progress; RE2.1
Subject and pedagogical knowledge.

In terms of the Judaism paper, a sizeable minority of candidates answered certain questions
from a Catholic Christian perspective. For example, Jewish views of resurrection were too often
answered with a description or an explanation of the resurrection of Jesus. Occasionally,
candidates answered from an Islamic perspective. Where Jewish beliefs and practices are the
focus of the question, responses from any other religion are not creditworthy and must be
avoided. Religious language and sources of wisdom were often used well, but responses to d.
questions (2d., in particular), sometimes felt rehearsed and did not always meet the specific
demands of the question. Some candidates demonstrated good knowledge, but could not go
further in terms of explanation, for example in questions on Bar/Bat Mitzvah and Yom Kippur.

Further resources to help WELSH JOINT EDUCATION COMMITTEE (edugas.co.uk) p3 RE2.7
Variety and resources



https://www.eduqas.co.uk/media/g30nz1iv/eduqas-gcse-religious-studies-interim-report-s24-route-b.pdf

Areas for Classroom resources Brief description of
Improvemeant resource
Understanding the | HTTPS:.WRESOURCES EDUGQAS.CO.UKIPA | Skills builders

skills
requirements of
each question

type

GES/RESOURCESINGLE ASPXPRIID=1603

HTTPS/RESOURCES EDUGAS.CO.UKIPA

GES/RESOURCESINGLE ASPXTRIID=2050

HTTPSRESOURCES EDUQAS.CO.UKIPA

GES/RESOURCESINGLE ASPXTRIID=1914

HTTPSRESOURCES.EDUQAS.CO.UKIPA

GES/RESOURCESINGLE ASPXTRIID=1500

Examples of high
achieving responses

Exam Walk through

Using key HTTPSRESOURCES.EDUQAS. CO.UK/PA | ‘Because’ and using
language GES/RESOURCESINGLE ASPX?RIID=1811 | religious language
Building HTTPSJ/IRESOURCES EDUQAS CO.UKPA | Skills builders
evaluative GES/RESOURCESINGLE ASPX?RIID=1125
responses
HTTPS-/RESOURCES EDUQAS CO UK/PA
GES/RESOURCESINGLE ASPX?RIID=1613
Analysis and
HTTPS/RESOURCES EDUQAS CO UK/PA | evaluation

Judaism revigion

GES/RESOURCESINGLE ASPXPRIID=730

HTTPS/RESOURCES EDUGAS.CO.UKIPA

GES/RESOURCESINGLE ASPXTRID=1426

HTTPSRESOURCES EDUQAS.CO.UKIPA

GES/RESOURCESINGLE ASPXPRIID=1316

HTTPSRESOURCES.EDUQAS.CO.UKIPA

GES/RESOURCESINGLE ASPXPRIID=1282

Judaism knowledge
organiser

Judaism revision
checklist




Further support

Document

Description

Link

Professional
Learning / CPD

Edugas offers an extensive programme of
online and face-to-face Professional
Learning events. Access interactive
feadback, review example candidate
responses, gain practical ideas for the
classroom and put questions to our
dedicated team by registering for one of
our events here.

hitps:/fwww edugas.co.uk/ho
me/professional-leaming’

Past papers Access the bank of past papers for this Paortal by WJEC
qualification, including the most recent or an the Edugas subject
assessments. Please note that we do not page
make past papers available on the public
website until 12 months after the
examination.

Grade Grade boundaries are the minimum For unitised specifications

boundary number of marks needed to achieve each | click here:

information grade. Results and Grade

For unitised specifications grade
boundaries are expressed on a Uniform
Mark Scale (LUMS). UMS grade boundaries
remain the same every year as the range
of UMS mark percentages allocated to a
particular grade does not change. UMS
grade boundaries are published at overall
subject and unit level.

Faor linear specifications, a single grade is
awarded for the subject, rather than for
each component that contributes towards
the overall grade. Grade boundaries are
published on results day.

Boundaries and PRS
(edugas.co.uk)

Exam Results

WJIEC provides information to examination

Portal by WJIEC

Analysis centres via the WIEC Portal. This is
resfricted to centre staff only. Access is
granted to centre staff by the Examinations
Officer at the centre.
Clazsroom Access our extensive range of FREE https:resources edugas co.
Resources classroom resources, including blended k!
leaming materials, exam walk-throughs
and knowledge organisers to support
teaching and learning.
Bank of Access our bank of Professional Leaming | Portal by WJEC or on the
Professzional materials from previous events from our Edugas subject page.
Learning secure website and additional pre-
materials recorded materials available in the public
domain.
Become an We are always looking to recruit new Become an Examiner |
examiner with | examiners or moderators. These Edugas
WJIEC Edugas | opportunities can provide you with
valuable insight into the assessment
process, enhance your skill set, increase
your understanding of your subject and
inform your teaching.




Beliefs and teachings

Content and Knowledge, Teaching Sequence taken from Edugas Specification route B

Areas of Study

Specific Content

The nature of God

Issues of God as: One, Creator: Genesis 1 3-5; 1 26-28, The
Shema

Law-Giver and Judge: Exodus 20:1-15

The nature and significance of shekhinah (the divine
presence)

(Mashiach)

Different views within Orthodox and Reform Judaism about the
nature and role of the Mashiach (Messiah); special person who
brings an age of peace, ourseives, his arrival as signaling the
end of the world, praying for his coming, concerned more with
living life according to the mitzvot

Covenant

Life on earth

The meaning and nce of the Abrahamic Covenant:
Genesis 12:1-3, 17:6-8, 17:11-14 including the importance of
the ‘Promised Land’

The meaning and significance of the Covenant with Moses at
Sinai: Exodus 3:11-15 including the continuing importance of
the idea of a 'Promised Land’

Importance of the Ten Commandments: Exodus 20:2-14
Beliefs and teachings about the nature and importance of
Pikuach Nefesh(sanctity of life): Genesis 1:26-27, Talmud B
Yoma 84b, Psalm 139: 1315, Jeremiah 1:5

The relationship between free will and the 613mitzvot (duties)
between humans and with God

The afterlife

Orthodox and Reform beliefs and teachings about [fe after
death, judgement and resurrection; spiritual and/or bodily
resurrection, immortality of the soul and the belief that we must
focus on this life in preparation for whatever happens in the next

Areas of Study
Worship: practices
in Britain and
elsewhere

Specific Content
The nature and importance of Orthodox and Reform synagogue
services; Shabbat service, the significance of prayer including
the standing prayer (Amidah)
Worship in the home; siddur, recitation of Shema and Modeh Ani,
display of mezuzah. The importance of preparing for and
celebrating Shabbat: Exodus 20:8-10
Items worn for worship; tallith, tefillin and kippah

The Synagogue

Features of synagogues in Britain: significance of bimah, aron
hakodesh, Torah scrolis, ner tamid, seating, minyan; Exodus
20:4-5

Worship, social and community functions of synagogues serving
Jewish communities in Britain,

The role and importance of Brit Mdah: Covenant, identity,
features of the ceremony
Bar Mitzvah: Law and personal responsibility, features of the

ceremony
Orthodox and Reform views regarding Bat Mitzvah and Bat
Chayil and features of the ceremonies

Marriage: Genesis 2: 24, features of the ceremony

Mourning rituals: onan, kaddish, sheva, yarzheit. Role of chevra
kaddisha

Daily life

Significance of use of theTenakh and the Talmud in daily life;
Dietary laws: kosher/treyfah, parev, the prohibition of mik with
meat, requirements of a kosher kitchen: Leviticus 11:1-23
Keeping kosher in Britain: benefits and challenges

Festivals: practices
in Britain and

V.Y Y

The origin, meaning and celebration of the following festivals
among different Jewish communities in Britain

Rosh Hashanah

YomKippur

PesachExodus 12:14

Sukkot

Diversity of practice between different Jewish traditions




Tier 1 Vocabulary: Key words 2 marks RE1.1 Development of Knowledge, Understanding and skills;
RE1.3 Religious literacy; see planning sheet and SOL for Do Now tasks to show RE1.2 Progress and
further evidence of recall and questions in class;

Synagogue
Shekhinah
Shabbat
Kosher
Torah
Mitzvot
Messiah
Covenant

1
32, Syragopee- house of atsembly; budlding for Jewisth
and

L
AT, Deagh- the end of physical life when the body teases
1o function
48, Evernal Efe- life in heaven after deathy Jesus’ phrase
]

52, Forgivenest- pardoning somecnt for the wiongs they have
GOne you
3. Absolutisen- believing oertain actions ane aleays fight or

33. Shekinhah- the place where God's presence rests and
| can b THiT

34, Shabbat- day of spirinaal renewal and rest, Beginning
AL ST o ang o on

A5, Mother- (' or "proper’) - foods that are permitted to
be to

L ptergey wrong
64, Relathizm- believing what's fight of wiong might change
@0 the ESuation

5. Evangelisation. soreading the Gospel |'Good news) of

SR
6. Punichmen- the penaity put in plede for & person who hig
GEne

3. Heaven- a Tace t0 face encounter with God for those

whe hig ang

0. Hell- the total lack of God for all etermity for those who
s

36, Tocah- the fve bogks of Moses (Genesis, Exodud,
Mambers and

51 hudperment. people Being held 10 proount for what
ey o i life, and what they fail to do

37. Mitrvothy,_bas a mix of meanings. Often used to refer
Lo duties [Puch &5 the 513 i the Torah] and good deeds

52 Mugisterbum- the teaching suthority of the Church,
exergised Dy its leaders and

18, Messiah- the snointed one who Jews believe wil bring
in & rewr era or age of peace for humankingd
39, Covenant- § promise oF agredmn berween twd
made between God &
40. Tanakh- The Jewish Sible. It name comes from its
three sections: Torsh, BEvim (the prophets] and Ketuwvim
[writings")

53, Resurrection- the raising of the body o ife again after
£+ Besars one

E7. Salwatlon- the belked that umans have the podsilbality of

E0ing 1o heanedn becaude of Jesus’ death and refurrecion

68, Sin- acting apainat the wit of Ged

S, Soul the aterral pan of @ human thit surdves death =
3440 8 human's ritional Asture

6. Euchawrian- ‘thankigiving’ = the Cathols nerm for the beead
and wirse thist conlaing the real of Chiian

55, 1 Corimthians 15- Siblcal passape in which 52 Paul asks
death Where is your sting” Because of his belief in the
resurrection of the desd

0. Forgiveness teachings in Matthew's Gospel- lesus teaches
wie should abways forghee (RO just 7 times, but T0xT) and asik
God to forghie us ‘s wie fonpive those whi respass sgainst us’

A1, Ovasl Torak- All the tractions that hive been pased
garwm 10 explain and interpret the five books of Maojes

56, The Parable of the Unsnercilal Servant. & slory in
which JEsus SUBEets that we need 1o fongive others in

T1. Letrers 1o Macedonius and Aptingigs- Wrtings in which St
Augustine opposes capital punishment Because revenpe isn't

[writien Torah]

order 1o be forfiven by God

Chirigtias and it lerdes ‘nd RooMm 1o nefianem ch

42, Tabmud- & work which contains the Mishnal [a

wirispen verseon of the oral Torah) and the Gemarg (3
raibibinic commientary on the Mt

43, Shema- & prayer fnom Deuteronomy declaning belaf in

ome God: "Hesr, O srasl, the Lond our God, the Lord s one”

%7, The Bich Man and Lazarus- & parable in which lesus

Suppests we must comifort the bess fonurate if we are to
be comforted by God in the afteride

58 Sponpsancium Conoilum- Vatican Il document that

introduced & change in Masses from Latin to wermacular

72, Exodus 21:24- Lie for life, eye for eye” - a teaching in the
BibleTorah that suggests murderers should face capital

73, Genesin 9:6- Bible Torsh werse supporbng cap. punishment:
"Whioever sheds 8 person's blood shall have their Blood shed”

44, The 13 Principles of Judaism- & work by Maimonides.

cunlining what he s 05 the key beliefs of kadpizm,

inglucing belied iy the nesarrection of the dead and the
coaming of the Messish

59, Lumen Gentium- A Vatican || decument That called on
B CAtholics (neq just its beaders) bo serve olRers and be
“Tghts 1o thee workd' while necogrising Thas thire ane
ederments of “LANCHRCETON s Truth’ i other religae:

45, Siddur- bewish prayer book containing & st onder of
pravgers for bews 1o sy ach day

&l D Werbam- Doosment froen Vitican || that
encouraped Catholics 1o maie the Bible & bigper part of
thedr prayer life

"EnCHfcacion & truth’

74. Catechism- States that “cutside the Chirch there i ro
sahvation’ mnge il Sivalion comed theguagh Chris, though
Lamen Geniwmn Clarifies Thal othes relgions hine elements of

75. Evangelil Geudium- An encyclicsl by Pope Francis that calls
o Casholics to evengelise finst and foremenst 10 the
marginalised, caring for refugees, addicts, the homeless eic.

45, Maimonases- A 12 cenbary rabbi bng philssopher
who wrote Tihe 13 Princigdes — considered 8 source of

61, 1 Comimthisnd 3- A hifk 88 purgabary, with 52 Pad
stasing Tt will be revealed with fine, and the fre will a4t

Buthoriny By Ontodos bewd, But beas 5o by Reform bews

1ha grality of ech person's wiek’

T6.0 Evangelium Virse- An encyelical by Pope Jotn Pal || thae
criticibes Sveruse of capitsl punishenent, siying it should anly
B Ul if 117 the ol wiky T Sefend sosiety

b Pypngeiipm Vitae: The same document describes suthanasis

ISIIMMMD‘H“MWNEMEM“MHM




DIVINITY GCSE KNOWLEDGE ORGANISER

*

L OmGNEMPANING
1. ereation ex nihillo - creation out of nothing

15, Constience- Human reasan making moral decisions; the Gad-given knowledge of what's right and

2. evolution- the process of mutation and natural selection
which leads to changes in species over time

yrfong
16. Evil - The absence of good and the urge to pursue cur own seffish desires ot the expense of others

3. imago Dei - in the image of God

17. Free-will - The ability to choose right from wrong without being controlled by other forces

4. inspiration - the belief that the Holy Spirit guides an Individual
bo act or write what s good and trus.

18. Goodmess - The quality of being like God: seeking the well-being of others selflessly

- |
6. revelation - the ways in which God makes himself known to
human beings

.. inCarnaton - LIS i T
20. Natural Law - The moral laws

7. stewardship - to care for creation, as stewards rather than

5

1. Privation - The loss or absence of something [evil is a privation of good)

8. transcendence — existing cutside of space and time (like God)

12. Suffering - Pain or loss which harms humans = maral evil is caused by other humans, while natural
el is not

9. Confessions - A work by 5t Augustine in which he eaplains why
God must have made the universe out of nathing

28, The Enchiridion - & work by 5t Augustine in which he states evil is a privation of good and that
Gad can bring good out of evil

10, Message to the Pontifical Academy of Sclences: on
evolution - An address by Pope John Paul Il making clear Catholic

scceptance af evalution, calling it "mede than & hypathedis

24, The Suffering Servant - A passage from Isaiah about 3 man who will suffer for the sing of others.
Christians see it a5 about Christ = Jews think it's about Israel

11, The Dialogue of Divine Providence - & work by 5t Cathering
af Siena in which she says being made imago Ded gives us dignity
and the ability to recognise our faults

25, The Micene Creed - A prayer declaring belief in the Trinitarian nature of God and the reality of the

Incarmation

12, Genesis 1 - A Biblical accownt of God making the universe by
the power of his word in six days before resting on the seventh

26. De Trinitate - A vwork by 5t Augustine in which he compares the Trinity te the lover, the beloved
and the love between tham

13, Genesis 2 - A Biblical accownt of God making Adam and Eve

27, John's Prologue - The opening of John's Gospel in which the incarnation is described as the

and giving them responsibilities in relation o nature

‘Word' becoming flesh and dwelling among us

14, Gaudium et Spes - & Vatican 1l example of Cathalic Sacial
Teaching. It asserts ‘the basic equality of all’ because all men

| posiess a rational soul’

28, The Kenosis Hymn - & passage from St Paul’s letter to the Philippians in which the incarnation is
described a3 Christ taking the form of & slave rather than clinging to his divinity

0. sohvifici Dologis - An encyclical by sohn Paul Il which suggests the cross answers the question of
the meaning of suffering and that suffering helps produce ra ra

31. The Sermon on the Mount - A collection of Jesus’ teachings in Matthew's Gospel in which he
claims moral authority and describes those who suffer as ‘hlessed”

Assessment for GCSE Divinity

RE2.1 Subject and pedagogical Knowledge; RE1.1

Development of knowledge understanding and skills; RE1.10 Attainment;



Get set for success souns

in WJEC Edugas GCSE (9-1) Religious Studies Route B

In your exams you must demonstrate your ability to:

DEFIN DESCRIBE EXPLAIN DISCUSS The Keys o
the a. questions the b. questions the c. questions the d. questions SI%S
2 macks 5 marks 8 marks 15 marks
Thei Guesian i3 dstng you to Sefine one For these questions, you will seed to Thas tave the question & ailng you 10 These quettions adk you 10 $cuss the
of the hey concepts and add an example descride an event bebel teaching, eplain a cvere, beled teachnyg, atstude given statoment fead e tatement Define snd gve o0 erample
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RE1.3 Religious literacy; RE1.4 Recall and questions
You will be asked one 2 mark question. ( 1 minute to complete) You must learn the key 8 Vocabulary

words for each unit.

You will be asked one 5-mark question. (5 minutes to complete)

A 5-mark question always begins with the word 'Describe’ Look at giving 2 paragraphs using
religious specialist language (from KO) and SOWA sources of wisdom and authority.
Remember Torah, Talmud not CCC or the Bible

You have 5 minutes to answer this question in the exam.

You will be asked one 8-mark question. (8 minutes to complete)

An 8-mark question always begins with 'Explain’

You must explain why your points are important to Orthodox Jews because.... Explain the
impact on believer’s faith. You must explain why your points are important to Reform Jews
because. Explain the impact on believer’s faith. Use Religious Specialist language and SOWA
Talmud, Torah

You will be asked one 15 mark question. (15 minutes to complete) You must discuss this
statement showing different viewpoints from Orthodox Jews, Reform Jews, Secular Jews and
give an overall conclusion as to whether you agree/disagree and use RSL, SOWA. This must
be answered in 15 minutes.

I often advise my students to do their 15 mark question always first as this will gain you the
most marks.



Curriculum Impact: Examples of Tasks to be completed in class/ to use for revision
Jewish beliefs and teachings RE1.1 Development of knowledge, understanding and skills;
Part b Questions- Describe 5 marks

Describe Jewish beliefs about God as creator 5marks

Describe what the Messiah will be like.

Describe the Abrahamic covenant.

Describe the Mosaic covenant.

Describe the Ten Commandments.

Describe how a Jew might act on the teaching of Pikuach Nefesh
Describe Jewish beliefs about life after death.

Describe Jewish beliefs about the resurrection.

Jewish Practices
Part b Questions- Describe 5 marks

Describe Jewish attitudes to sin and forgiveness.

Describe why the Bar Mitzvah is a significant event in Judaism.
Describe what happens in Brit Milah

Describe what happens at a Jewish wedding.

Describe what happens at a Jewish funeral.

Describe how Jewish women may worship differently to men.
Describe the features of a synagogue and their importance.
Describe how Jews pray in the home.

Describe how Jews prepare for Shabbat.

Describe why Shabbat is more important?

Describe the importance of prayer for Jews.

Describe the importance of the Amidah.

Describe the festival of Rosh Hashanah and Yom Kippur.
Describe how Pesach is celebrated.

Describe the origins and meaning of the sukkot festival.
Describe the symbolism in the Seder meal.

Part c questions- Explain 8 marks
Jewish beliefs and teachings

Explain Jewish beliefs on the nature of God.

Explain the importance of the Ten Commandments.

Explain different Jewish beliefs about the Messiah

Explain the significance of God as Lawgiver.

Explain the impact Jewish beliefs on God have on Jewish practices.
Explain the mitzvot and how they connect to freewill.

Jewish practices

Explain Jewish dietary laws.

Explain the significance of the Torah and Talmud.
Explain the significance of scripture in Jewish daily life.
Explain a Jewish mourning ritual.



Explain the importance of the Marriage ceremony in Judaism.

Explain the different uses of the Synagogue and explain their importance.
Explain the items some Jews would wear for worship?

Explain why the home is important in Judaism?

Explain the significance of the Shema.

Explain how Shabbat is celebrated.

Part D questions to be completed 15 marks

Jewish Beliefs and teachings

The Messiah will not come’ [15]

“Keeping the Ten Commandments is the most important part of Judaism.” Discuss the Statement
showing that you have considered more than one point of view. (You must refer to religion and
belief in your answer.) [15]

‘No one can be expected to keep so many rules. Jews should just stick to the ten commandments’.
(15]

‘All Jews should follow the 613 Mitzvot’ [15]

‘Saving a life is more important than any other rule’ [15]

'‘Belief in the afterlife is not important in Judaism.’ [15]

Jewish Practices

‘Synagogues are not important in Britain today’ [15]

‘Shabbat is the most important celebration for Jews’ [15]

‘Funerals are a period of celebration’ [15]

'You have to keep kosher to be Jewish.' [15]

"Passover is the most important festival in the Jewish calendar’ [15]

Cognitive revision cards taken from DD revision book to be used as Homework for creating
mindmaps in Prep books checked by teachers. RE1.1 Development of knowledge, understanding
and skills; RE1.2 Religious literacy; RE1.4 Recall and questions; RE1.9 Self- assessment

Judaism

Lesson summaries and model
answers



GOD+SHEKINAH LESSON SUMMARY:

e Jews believe there is one God who is omniscient, omnipotent and
omnipresent

e A prayer called the Shema contains the words 'the LORD our God; the
LORD is one' and is made up of three passages from the Torah

e The Torah's six-day creation story shows God as an omnipotent creator
e Many Jews say the world is too wonderful and complex to have happened
by chance and so must have a creator

e Jews see God as a law giver, as shown in the Torah when he gave
Moses the Ten Commandments

e Jews see following these laws as a way of getting closer to God

e Judaism teaches that God is a judge; a God of both justice and mercy

e Rosh Hashanah celebrates creation and is a time when Jews believe
God judges people, weighing their good deeds against the bad

* In the ten days between Rosh Hashanah and Yom Kippur, Jews ask for
forgiveness and try to make up for any bad deeds

e Shekhinah refers to God's presence in the world (where he can be felt)
e Some Jews think the Shekhinah remains in the area where the Temple
in Jerusalem used to be; others think it followed the Jewish community

e In mystical Judaism, Shekhinah refers to the feminine qualities of God




(c) Explain the teaching of Judaism regarding the nature of God. MODEL
ANSWER WITH PEE PARAGRAPHS:

One thing Judaism teaches about God is that he is one. The Torah
makes clear that there is only one God, with the Shema prayer which is
taken from it saying 'the LORD our God; the LORD is one'. This shows
that Judaism is a monotheistic faith.

Secondly, Judaism teaches that God is a creator. The Genesis
creation account describes how God made the universe in six days before
resting on the seventh. This shows God's omnipotent, creative nature.

Judaism also teaches that God is a law giver. This is shown in the
Torah by God giving Moses the Ten Commandments. Jews see these
God-given laws as applying to all Jews, even today.

Finally, Judaism teaches that being a judge is part of God's nature. At
Rosh Hashanah, Jews believe God will judge everyone, weighing their
good deeds against their bad ones. Jews hope for God's mercy by
repenting in the days leading up to Yom Kippur (the Day of Atonement).

(c) Explain the nature and significance of Shekhinah. MODEL ANSWER:

The nature of Shekinhah is interpreted slightly differently by different
Jews. Sometimes the term is used to refer to God himself, while mystical
Jews use it to refer to God's feminine characteristics, but usually it's used
to mean the presence of God in the world. The Holy of Holies in the
Jerusalem Temple used to be considered the dwelling place of God's
presence - after its destruction, some Jews believe it stayed where it was,
while others think it followed the Jewish community.

The significance of Shekhinah links to its nature. For Jews who
believe the Shekhinah remained where the Jerusalem Temple once was,
the area around that site takes on huge significance. This is why Israel
remains spiritually important for Jews and why they want a homeland
there. For others, God's presence can be felt within the Jewish
community. Shekhinah is therefore a significant aspect of Jewish
gatherings (for example, when Jews worship at synagogue).




MESSIAH LESSON SUMMARY:

® The term Messiah comes from the Hebrew Mashiach
It means 'the anointed one' who will bring about a new, peaceful age
There are no references to the Messiah in the Torah, but other parts of the

Tenakh hint at a Messianic Age
E For example, Isaiah says it will be a time when the wolf lives with the lamb

Maimonides said belief in the Messiah was one of 13 Principles of Judaism
The Tenakh gives no specific time when the Messiah might come - various
people in history have claimed to be the Messiah, but none convinced all Jews

* Jews who think Jesus was the Messiah are called Messianic Jews
e Orthodox Jews believe the Messiah will come when most needed and be a
political leader who will judge everyone and bring peace
e The Tenakh also suggests he will bring Jews back to Israel and rebuild the
Temple in a restored, Jewish Jerusalem
E Reform Jews don't really believe in an individual Messiah

Instead they believe that people should be responsible for bringing about the
peaceful Messianic Age by working to improve society




(d) "It doesn't matter if the Messiah never comes.' Discuss this statement
from a variety of viewpoints. MODEL ANSWER (PEE / SOMNIC):

Some religious people (such as Orthodox Jews) would disagree with
this statement. This is because the arrival of the Messiah is a part of the
Tenakh (the Jewish Bible). For example, Isaiah writes of a Messianic Age
when 'the wolf will live with the lamb'. This conveys the Jewish idea that the
Messianic Age will be a peaceful one, and since the Messiah is seen as a
bringer of peace, his arrival would be seen as important because without it,
there may always be conflict. Furthermore, belief in the Messiah was
identified as one of the 13 Principles of Judaism by the Jewish philosopher
Maimonides, and as well as bringing peace, the Messiah is also expected tc
rebuild the Temple in a restored, Jewish Jerusalem. Because the Temple
was such a significant part of Jewish religious history, Orthodox Jews woulc
say the arrival of the Messiah to rebuild it must be important.

Other religious people (such as Reform Jews) would be more likely to
agree with the statement. One reason for this is that there is no reference
to a Messiah in the Torah, which is the most important part of the Tenakh.
If the Messiah is not mentioned in the most important part of the Jewish
scriptures, the arrival of the Messiah cannot be that important. Also, many
Reform Jews do not believe in an actual Messiah figure. They believe
instead that it is people's responsibility to bring about a Messianic Age of
peace by working to improve society.

For some religious people, such as Christians and Messianic Jews,
the statement does not make much sense. This is because they believe
the Messiah has already arrived in the person of Jesus.

In conclusion, | would disagree with the statement. Those that think
the Messiah already arrived as Jesus are perhaps interpreting the term
Messiah differently to its strict definition, as there have been many wars
since Jesus arrived so he did not bring about lasting peace. Also, while
Reform Jews may say that the lack of reference to the Messiah in the Torah
means his arrival cannot be important, there are many important Jewish
figures who do not feature in the Torah, but do appear in other parts of the
Tanakh (e.g. Elijah, David and Daniel). The Messiah is a figure who it is
said will do great things and bring peace. | think his arrival matters
because it is important to have hope in a better world.

(Notice that in this model answer, there is no paragraph covering non-
religious views - consideration of these is not really required in the Judaism
topic. Also look at how the conclusion evaluates arguments previously
discussed. This is essential for the higher marks - conclusions should not
just repeat arguments already given.)




(c) Explain why covenant is an important part of Judaism. MODEL
ANSWER (PEE PARAGRAPHS):

One reason why covenant is an important part of Judaism is because
it features heavily in the Torah. For example, God makes covenants with
various figures, including Abraham and Moses. These agreements are the
basis of the bond between God and the Jewish people, and so are an
important aspect of Judaism.

Secondly, the Torah covenants contain God's promise of land. God
says to Abraham to go to a land that he will show him (Gen. 12:1). This
land - now known as Israel - would become the spiritual home for Jews
and the site of the Temple where the presence of God (Shekinah) would
be felt, and therefore an important part of Judaism.

Thirdly, the covenant sets out the rules for Jews to follow. Exodus
records how Moses led the Isrealites to Mt Sinai, where God gave him 613
mitzvot (duties) for the Jewish people to observe. These mitzvot, such as
resting on the Sabbath, are a way of life for Jews, further showing why
covenant is an important part of Judaism.



(c) Explain why the Ten Commandments are important in Judaism.
MODEL ANSWER (PEE):

One reason why the Ten Commandments are important in
Judaism is because they are given to Moses in the Torah as part of God's
covenant with the Jews. Exodus 20 describes God giving the
Commandments on tablets of stone for Moses to share with the Israelites.
The Torah and its covenants are the foundation of Jewish belief, making
the rules contained within them (e.g. Ten Commandments) very important.

Secondly, the Ten Commandments have shaped Jewish belief and
practice. For example, the instruction to keep the Sabbath holy is the
reason why many Jews attend synagogue and avoid work on Shabbat.
These things are a distinctive feature of Judaism and so show the
importance of the Ten Commandments to the religion.

Thirdly, the Ten Commandments help Jews in their relationships with
God and each other. The rules against taking God's name in vain help
them to show God respect, while the rules against envy, murder, stealing
etc. help to create a peaceful and civilised society. Love of God and
neighbour are important Torah teachings, which means that the
Commandments which help to show this love must be important too.



PIKUACH NEFESH LESSON SUMMARY:

e Judaism regards life as sacred because the Torah identifies God as its
creator (see esp. Gen. 1:26-7)

e Psalm 139 and Jeremiah 1:5 also describe God's role in our creation
and hint at how precious such life is

e Life is so important that Jews can break most of the 613 mitzvot to save
it
e The term Pikuach Nefesh is used to describe the setting aside of certain
mitvot to save a life

e Examples of how mitzvot can be broken to save life: a doctor working on
the Sabbath; removing organs from the dead for a life-saving transplant

e In the Talmud, God says his people will 'live by' the Torah, as opposed
to 'dying by' it

e Three mitzvot which can never be broken, not even to save life: idolatry
(i.e. worshipping false gods); incest; adultery

FREE WILL AND THE MITZVOT LESSON SUMMARY::

e There are 613 mitzvot (duties/good deeds) in the Torah, though some are
no longer relevant because they relate to the now-destroyed Temple

e Orthodox Jews believe keeping the mitzvot is very important, while
Reform Jews think some of them are incompatible with 21st century life

e In the Talmud, Rabbi Hillel summarises the mitzvot saying to not treat
others as you wouldn't wish to be treated - "This is the whole of the Torah"
e Mitzvah Day is a new initiative where Jews focus on helping the
community on a day devoted to the values of the mitzvot

e Three concepts are important on Mitzvah Day: tikkun olam (healing the
world), gemilut hasadim (showing kindness without expecting something
back) and tzedakah (pursuing justice through social action)

e The Torah teaches that humans are free to keep the mitzvot or not

e God decides when we're born/will die, but we decide how to act

» We have two inclinations - yetzer ha tov (the urge to do good) and yetzer
ha ra (the urge to do bad) - and can choose which to follow

e Evil is caused by humans responding to their yetzer ha ra, for which they
should seek forgiveness through repentance




(d) 'Jews are free to keep the mitzvot or not." MODEL ANSWER:

Religious Jews would probably agree with this statement. This is
because the Torah teaches that humans are given choice and that, having
been made in God's image, they have the ability to choose correctly.
These ideas are found in the stories of Adam and Eve's creation and fall.
Since the Torah is the most important holy text for religious Jews, they
would be likely to accept its ideas about human freedom. Judaism also
teaches that people have two inclinations: yetzer ha tov (the urge to do
good) and yetzer ha ra (the urge to do evil actions). While these can
influence people, it is up to them which urge to follow, giving Jews the
freedom to keep the mitzvot or not.

Secular Jews would also probably agree with this statement. They
wouldn't say they are free to choose to keep the mitzvot because the Torah
says so, as this would suggest the Torah comes from an authority such as
God, which they don't believe in. However, by ignoring many of the
religious mitzvot (e.g. going to synagogue), they might say this
demonstrates their freedom to not keep the mitzvot.



Determinists such as the philosopher Sam Harris would disagree with
the statement. They would argue that freedom is an illusion, believing
instead that all actions are an unchosen inevitability resulting from a
combination of factors such as an individual's biological make up,
experiences and circumstances. However much we may feel that we are in
control of each choice we make, even that feeling is determined by the
factors which determine everything and should not be seen as proof that we
are indeed free.

In conclusion, | would with the statement. This is because...

Your conclusion should highlight a strength of an argument you support/ a
weakness of an argument you don't / introduce a new idea.

E.g. | would agree with the statement because human freedom is
suggested in the Torah, and | believe that is the word of God. Since God is
perfect, his word must be without error. Also, if Jews weren't free to keep
or ignore the mitzvot, they wouldn't really be duties/good deeds at all - a
deed can only be good if you choose to do it, so without freedom, mitzvot
don't actually exist.



JEWISH AFTERLIFE LESSON SUMMARY:

» Judaism does not focus much on the nature of the afterlife because living
a good life is more important, and God's ways aren't for us to understand

¢ The afterlife is called Olam Ha-Ba ('the world to come')

e Preparing for the afterlife involves being good (e.g. keeping mitzvot)

e Past Jewish rabbis taught about the resurrection of the dead (ROTD)

e Nahmanides and Maimonides disagreed over whether Olam Ha-Ba would
coincide with the ROTD, or come after it

e Other rabbis disagreed over whether the ROTD would coincide with or
come after the Messianic Age

» Rabbis have also disagreed over whether everyone gets resurrected, and
whether there will be a Day of Judgement

e Resurrection is part of Orthodox belief and is mentioned in daily prayers
e Belief in the ROTD leads many Orthodox Jews to be against cremation
and removing organs from the dead for transplant

* Reform Jews don't believe in resurrection, believing in the immortality of

the soul instead
» A minority of Jews believe in reincarnation (the soul taking on a new body
after the death of its previous one) to allow completion of missed mitzvot



(c) Explain different Jewish beliefs about resurrection. MODEL ANSWER:

Orthodox Jews tend to believe in some form of resurrection of the
dead. This is because it is stated in daily prayers and at funerals. It was
also commonly accepted by significant rabbis such as Nahmanides and
Maimonides, even though they disagreed about whether Olam Ha-Ba ('the
world to come') would coincide with or come after the resurrection of the
dead. Other rabbis disagreed over whether the resurrection of the dead
would happen during the Messianic Age or after it. Belief in the
resurrection of the dead leads many Orthodox Jews to oppose cremation
and the removal of organs from the dead for transplant.

Reform Judaism has rejected a belief in resurrection, removing
references to it from prayer books and worship. This may be because
there is very little detail regarding the afterlife in the Tanakh. Many Reform
Jews believe that the soul will live on after death, but not in a resurrected
body. A minority of Jews believe that the soul lives on in a different body
(reincarnation), which is not the same as resurrection.

All Jews tend to think that people should be more focused on living a
good life than worrying about what will happen to them after death.



SYNAGOGUE WORSHIP, PRAYER and AMIDAH SUMMARY:

e Prayers can be said anywhere in Judaism and are seen as a bridge between
God and humans

e Prayer is so important that a whole part of the Talmud (called Berachot) is
based on prayer

e Observant Jews will pray before performing mitzvot, upon seeing unusual
things (like rainbows) and before going to bed

e Three main types of prayer are praise, thanksgiving and requests, with
examples of each found in the siddur (Jewish prayer book)

e Communal worship at the synagogue is especially valued because it
encourages less selfish prayer and creates a more spiritual experience

e Shabbat services at the synagogue take place on Friday night, with two more
on Saturdays (am+pm) - the a.m. service includes the Shema+Amidah

e Compared to Orthodox services, Reform services use less Hebrew, while

references to angels, bodily resurrection and a personal Messiah are absent
e The Amidah (a.k.a. HaTefillah - 'The prayer') is the 'standing prayer' and is
the core of every Jewish worship service

o |t features 18 blessings and contains all three types of prayer (see above)
e |t's recited in silence and concludes with a request for peace



WORSHIP IN THE HOME SUMMARY:

e For Jews, home (not just synagogue) is a place for worship

e The modeh ani is said upon waking, and the Shema is said 3 times a day

e The mezuzah is a scroll with the Shema on it and is kept in a small case
attached to door posts at the front/inside the house (but not bathroom)

e Often Jews will touch these cases as they pass by them and then kiss their
fingers as a reminder to live according to the words of the Shema

e The siddur is a prayer book that guides Jews in prayer at home+synagogue
e It's considered holy - if it falls, it will be lifted and kissed by way of respect

e Shabbat is important for Jewish families to come together each week

e 'Keeping' Shabbat follows one of the Ten Commandments, as well as God's
example of resting on the 7th day in the Genesis creation story

e Shabbat starts around sunset on Friday - the woman of the family lights two
candles before the family dines together

e This meal (prepared before Shabbat starts because work on the Shabbat -
including cooking - is forbidden) includes blessings and symbolic bread

e Saturday is when Jews would go to synagogue as a family (Orthodox Jews
often walk as driving or using electricity is seen as work)

e Shabbat ends with a ritual that involves lighting a havdallah candle, sharing
wine and sniffing at a sweet-smelling spice box




(c) Explain why Shabbat is important in Judaism. MODEL ANSWER
USING PEE:

One reason why Shabbat is important in Judaism is because it is
mentioned in the Ten Commandments. In Exodus, God gives the
instruction to remember Shabbat and keep it holy. Since keeping the
mitzvot is an important part of Judaism, Shabbat is therefore important.

Another reason is because it is a time for rest and for family. In
Genesis, God rests on the seventh day, so Jews do too. Away from
school and work, families can spend time and relax together, with the
shared Shabbat meal a particularly important celebration.

A third reason is because it is the most spiritual time of the week.
Observant Jews 'keep holy' the Shabbat by going to synagogue, allowing
them to gather as a community in worship of God. This helps Jews with
their spiritual development and may make them feel closer to God and
other members of their community.



WORSHIP CLOTHING SUMMARY:

e The kippah is a skullcap worn by all men and married women as a symbol of
Jewish identity and respect to God

e Some Jews wear them most of the time; others just for worship

e A tallit is a male prayer shawl with lots of fringes (tzizit)

e The Torah (Numbers 15:37-41) gives instructions to wear clothing with
fringed corners

e Tallit have 613 fringes as a reminder of the 613 mitzvot

e The tefillin is made up of 2 boxes attached to a long strap worn around the
arms and head

e The boxes contain passages from the Shema

e One box is bound to the head as a reminder to serve God with the mind (e.g.
by developing good thoughts)

e The other box, worn on the arm, should lean towards the heart as a reminder
to serve God with the heart (e.g. through kind acts)

e Some think that women should be able to wear the tallit and tefillin because
women should be allowed to do whatever men do, plus the instruction in
Numbers to wear tallit doesn't say it's only for men

e Some object to women wearing these things because it's like cross dressing
(forbidden in the Tanakh) and is seen as women trying to draw attention

(d) 'Jewish women shouldn't wear tallit and tefillin." MODEL ANSWER
USING PEE/SONIC:

Some Jews, such as Orthodox Jews, would agree with this statement.
This is because tallit and tefillin are traditionally worn by males, and cross
dressing goes against traditional Jewish teaching. For example, in the
Tanakh, men are forbidden from wearing skirts. Many Orthodox Jews
would apply the spirit of this rule to items worn by males for worship.
Furthermore, the Mishnah shows that women don't need to wear tefillin.
Berakhot 3:3 lists women, slaves and minors as exempt from tefillin and
reciting the Shema. So for many Orthodox Jews, women would be
drawing attention to themselves by wearing such things, which goes
against Jewish teaching.

Other Jews, especially Reform Jews, would disagree with this
statement. They might think that women should be able to do what men
can. Also, the Talmud records how King Saul's daughter wore tefillin
without causing upset, while the respected rabbi Maimonides said that
women could wear tzizit (part of the tallit) if they wished. Many Reform
Jews believe, therefore, that there is nothing wrong with women wearing
tallit and tefillin, and that if there was, this would have been made clear in
the Torah's instructions for wearing tallit (Numbers 15:38-39).




In conclusion, | would disagree with the statement. The argument that
women are just drawing attention to themselves by wearing tallit and tefillin
is very sexist - they could just want to wear them for the same reasons as
men (i.e. to show devotion to their faith and to God). | also think that it's
fairer to let women do what men can. The Torah states in the Genesis
creation story that God made both men and women in his own image, so
they should be treated as equals.

(Notice what happens in the conclusion - the writer
doesn't just offer an opinion by repeating previous
arguments, instead they evaluate a couple of the
arguments given and offer new ideas to support the
conclusion. Make sure you do this when writing
conclusions to (d) tasks.)




SYNAGOGUE FUNCTIONS SUMMARY:

e Synagogues are not just places of Jewish worship, although this is their
most well-known function

e As a house of prayer (beit tefilah), it is the place the Jewish community
gathers to worship, especially to 'keep holy the sabbath'

e Since some prayers can only be said in the presence of a minyan (ten
adult men), in practice they are only generally said at the synagogue

e Synagogues are also a house of study (beit midrash) where holy texts are
kept and studies and where children receive basic religious education

e Synagogues also serve as a kind of Jewish community centre where social
events are run and important matters are discussed

e The community role of the synagogue also comes through in its charity
work, with money collected there to be used to help the poor and needy

e A big challenge facing British synagogues is that of small memberships
who may not be able to afford to maintain the building

e Also, because Orthodox Jewish law forbids motorised travel on Shabbat,
synagogues need to be located in Jewish neighbourhoods so people can
walk to them



(d) "You have to go the synagogue to be a Jew.! MODEL ANSWER
USING PEE/SONIC:

Many Jews would agree with this for several reasons. One is because
the synagogue is a Jewish place of worship (beit tefilah - 'nouse of
prayer'), and since Judaism is a religion, worshipping is clearly a key
aspect of being Jewish. Many Jews would regard attending synagogue as
the way to observe the mitzvot to keep Shabbat holy. Since this mitzvot is
one of the Ten Commandments, and these are the rules that God set for
the Jewish people as part of his covenant with them, attending synagogue
for worship would be seen as essential to being a Jew. Another reason is
because a synagogue is a beit midrash (house of study), at which children
learn about their Jewish faith and where people can study the sacred texts
(e.g. the Torah) which are central to Jewish identity. Thirdly, synagogues
act as a kind of Jewish community centre, with social events taking place
there and charitable works (e.g. supporting the poor) organised there.
Coming together as a community is an important aspect of Judaism, so
attending synagogue is seen by many Jews as a key part of being Jewish.



Some Jews, especially secular Jews, would disagree. They might
argue that being a Jew is more a cultural than religious thing and say that
they are Jews by heritage and upbringing rather than by religious practice.
Some religious Jews might also argue that while it is good to go to
synagogue, it is not always possible - some Jews might not be well enough
to attend, while Orthodox Jews who live far away from a synagogue may
not be able to make Shabbat services due to the rule against motorised
travel on that day.

In conclusion, | would mostly agree with the statement. While | agree
that you could feel Jewish because of your upbringing and culture rather
than your religious beliefs and practice, | think 'being a Jew' means
following Jewish rules. I'd agree that when it is not possible to attend
synagogue this doesn't stop you from being a Jew, but choosing not to go
is different. | think being a Jew means believing in and following Judaism -
other than in exceptional circumstances, this would involve attending
synagogue.



SYNAGOGUE FEATURES LESSON SUMMARY::

e Synagogues have various designs but all have certain common features

« All have no images of living things because of they're seen to break one of the Ten
Commandments

» All have an 'ark' (aron hakodesh), which is a kind of closet to house the Torah
scrolls

e [t is the most important place in a synagogue and is opened when important prayers
are said (e.g. during the days between Rosh Hashanah+Yom Kippur)

» All synagogues have Sefer Torah (scrolls with the books of the Torah handwritten
on them) which are their most sacred contents

e In Orthodox synagogues, women can't worship with Sefer Torah

e They're wrapped in silk or velvet when not used to show their importance

e The Torah is read from the bimah, which is platform/stand

« In Orthodox synagogues, the bimah is usually in the middle so the rabbi faces the
congregation...

e ...whereas in Reform synagogues everyone sits together and the bimah (combined
with the ark) is at the front

e The eternal lamp (ner tamid) hangs by the ark and is kept constantly burning

e [t symbolises (i) the menorah (7-branched lamp) that was kept burning in the
ancient Jerusalem Temple; and (ii) God's eternal presence

e Men and women are seated separately in Orthodox synagogues because the
Talmud says this helps both to concentrate more on their worship

e Both should remian close to the ark, though, so the separation is often created by a
curtain or through balcony seating

* Men and women sit together in Reform synagogues




(c) Explain the differences between Orthodox and Reform synagogues.
MODEL ANSWER USING PEE:

One difference between Orthodox and Reform synagogues relates to
seating. In Orthodox synagogues, men and women are seated separately
(e.g. women sitting in a balcony section) because the Talmud says this
helps both to concentrate on worship better. In Reform synagogues, men
and women sit together because there is more of an emphasis on equality
in Reform Judaism.

Another difference also relates to women. In Orthodox synagogues,
women are not allowed to worship with the Sefer Torah (the scrolls with the
Torah handwritten on them) because it is not traditional for them to do so
and the mitzvot do not require them to. In Reform synagogues, women can
read from the Sefer Torah because the reasons they once didn't come from
a different time when women weren't seen as equals.

A third difference is the location of the bimah. In Orthodox
synagogues, this platfrom is in the middle so that the rabbi can face the
congregation. In Reform synagogues, everyone sits together and the
bimah is kept at the front so that it is nearer the ark (aron hakodesh).




BIRTH CEREMONIES SUMMARY:

e Jewish children usually receive their name at the first public gathering in the
synagogue after their birth

e In modern times, a celebration called a brit bat has been introduced by some
Reform Jews to welcome Jewish girls into the covenant (see JBT.3a)

* Boys undergo a circumcision ritual called a brit milah when they're 8 days old
e The boy is placed on a cushion on an empty chair (called Elijah's chair
because it's believed the spirit of the prophet Elijah visits every circumcision
and is circumcised in front of a minyan (ten Jewish men)

e This is in keeping with instructions from the Torah which formed part of the
covenant between God, Abraham and his descendants (Jews)

e As such, circumcision is a mark of a boy's Jewish identity, as is the receiving
of a Hebrew name that's used in synagogue and on formal occasions

» Traditionally, only men attended brit milah ceremonies, but Reform Jews
ancourage all family members to be present regardless of gender

e Unlike in Orthodox Judaism, Reform Jews allow female circumcisers
(mohelet) as well as male ones (mohel)

e Some people (including some Jews) object to infant circumcision as they
think children can't give consent and so it violates their human rights



(c) Explain why a brit milah is an important Jewish ceremony. MODEL
ANSWER USING PEE:

One reason why a brit milah is an important Jewish ceremony is
because it is a family occasion. While it was traditionally only attended by
men, the event is celebrated by Jewish families, with females increasingly
attending the ceremony itself in Reform Judaism. Since family is so
important in Judaism, ceremonies like a brit milah that bring families
together are also important.

Secondly, a brit milah follows an instruction from the Torah. In
Genesis, God tells Abraham that through all generations, every male
should be circumcised at eight days old as a sign of the covenant between
him and Abraham (and Abraham's descendants). Therefore a brit milah is
important because it is a sign of an agreement made with God.

Thirdly, a brit milah reinforces a boy's Jewish identity. During the
ceremony, the boy is given his Hebrew name to be used in the synagogue
and on formal occasions. This, in addition to his circumcision, is a
distinctive mark of a boy's Jewishness.




BAR/BAT MITZVAH SUMMARY:

e At age 13, Jewish boys have a coming-of-age ceremony where they become
bar mitzvah (‘'son of the mitzvah [Jewish duties]')

e The ceremony involves reading a portion from the Torah, for which the boy will
have spent time learning some Hebrew

e The ceremony marks a boy's entry into Jewish adulthood, requiring him to
observe all mitzvot (inc. wearing tefillin) and allowing him to be part of a minyan
e Bar mitzvahs take place in a synagogue on the first Shabbat after a boy's 13th
birthday

e They are witnessed by friends and relatives and usually celebrated with a
party afterwards

» In Reform Judaism, girls aged 12 have an equivalent to the above called a bat
mitzvah (‘daughter of the mitzvah') after which she can lead prayers in the
synagogue and read from the Torah

e Orthodox Jews do not have bat mitzvahs because females don't have to fulfil
the same religious duties as males

e Orthodox Jewish girls have a bat chayil ('daughter of worth') ceremony instead
e This usually involves a synagogue service followed by the girl giving a
presentation of some things she's learned studying Judaism




(b) Describe what happens at a bar mitzvah. MODEL ANSWER:

A bar mitzvah ceremony takes place in a synagogue on the first
Shabbat after a Jewish boy's 13th birthday. The boy is called up to the
bimah, from where he recites a blessing on the Torah before reading a
passage from it (the boy will have spent time learning Hebrew to be able to
do this). The boy's father then recites a statement thanking God. After the
ceremony, there is usually a party to celebrate the occasion with friends
and family. In Reform Judaism, there is an equivalent and similar
ceremony for girls called a bat mitzvah.

Underlined: specialist vocabulary and sources of wisdom



MARRIAGE SUMMARY:

e Marriage is holy (kiddushin) and referenced in the Torah creation stories
e God commands humans to 'be fruitful and multiply' (Gen. 1) and
describes how man and wife unite to '‘become one flesh' (Gen. 2)

e Grooms sign a ketubah (contract) promising to support their brides

e The main part of a wedding takes place under a chuppah (a 4-sided,
open shelter symbolising the Jewish home the couple will create)

e Under the chuppah, blessings are said during the kiddushin part of the
wedding

e The groom gives the bride a ring and says, "Behold, you are
consecrated to me by means of this ring according to the rituals of Moses
and Israel"

e The ring is round, symbolising (love's) eternity

e At the end of the ceremony, the groom stomps on a glass as a reminder
of (a) the fragility of marriage; or (b) the Jerusalem Temple's destruction
e Some Reform synagogues perform same-sex weddings, but Orthodox
synagogues do not as homosexual activity is forbidden in the Torah



(c) Explain the symbols in a Jewish wedding. MODEL
ANSWER:

One symbol in a Jewish wedding is the chuppah. This is an
open, four-sided shelter under which the main part of the
ceremony takes place. The chuppah symbolises the Jewish
home that the couple will build together.

Another symbol is the ring. The groom places this on the
index finger of the bride's right hand as it's believed this finger is
connected to the heart. The unending, round shape of the ring
symbolises the eternal love the couple should have.

A third symbol involves the groom stamping on a glass at the
end of the ceremony. Various explanations are given for this.
One idea is that it is a reminder that marriage is fragile (like
glass). Another idea is that it represents the destruction of the
Temple in Jerusalem.




MOURNING RITUALS SUMMARY:

e |If possible, a person's last moments are spent reciting the Shema

e The burial society (Chevra Kadisha) attached to the synagogue prepares the
body for burial by washing it and wrapping it in plain white gowns

e Corpses are carefully treated as bodies are souls' earthly containers and so
deserve dignity

e The onan (chief mourner) arranges the funeral and burial and is spared from all
non-burial related mitzvot until after the burial

e The corpse should not be left alone as a mark of respect for a body created in
the image of God (Genesis 1)

e Funerals (often involving Psalms) are simple, as are coffins - this is to show
rich and poor are alike in death

e Burials are much more common than cremations in Judaism and involve
reciting mourning prayers and the kaddish

e The first week after the burial is called shiva (meaning '7'), during which
mourners stay indoors and are visited by relatives and synagogue members

e During shiva, some mourners sit on low stools and all mirrors are covered,
while a candle is kept lit day and night to represent the deceased's soul

e Shloshim is the first four weeks of mourning, during which parties and hair-
cutting are avoided

e Before the 1st anniversary of the deceased's death, a ceremony to unveil the
tombstone is held, by which Jews leave stones rather than flowers (just as
Abraham did at the place where his wife Sarah was buried)

e On each anniversary of the deceased's death, a yarhzeit ceremony is held -
prayers are said and a candle is lit for 24 hrs




(c) Explain why mourning rituals are important in Judaism. MODEL
ANSWER (PEE):

One reason why mourning rituals are important in Judaism is because
they help to keep the memory of the deceased alive. For example, candles
representing the deceased's soul are kept lit during shiva and and at
annual yahrzeit ceremonies. Proverbs 20:27 describes the soul as 'the
candle of the Lord', and these candle-lighting rituals help to remind Jews of
their dead loved ones.

Secondly, mourning rituals are a way of showing respect to the
deceased. Burial societies (Chevra Kadisha) take care of dead bodies
when preparing them for burial, while efforts are made to ensure the dead
person is never left alone. These respectful gestures are important
because bodies are made in God's image (Gen. 1) and are the earthly
containers for souls.

Thirdly, mourning rituals give mourners a chance to properly grieve.
For example, the chief mourner (onan) is spared the obligation of observing
most mitzvot to allow them to focus on funeral arrangements, while there is
no expectation for mourners to leave the house during shiva. These
mourning rituals spare mourners from having to 'carry on as normal’,
recognising that life is not normal when grieving.




TORAH AND DAILY LIFE SUMMARY:

e Jews don't often keep Sefer Torah (Torah scrolls) at home, but would often
have a Chumash (printed Torah that suggests passages to be read each day)
e The Torah is only one part of the Jewish Bible (albeit the most important one),
which is called the Tenakh

e The Tenakh also includes the Nevim (prophets) and Ketuvim (holy writings)
e The Talmud combines the Mishnah and Gemara - it is also an important
source for Jews as it helps to explain the Torah and is used in worship

e Food laws are one of the most significant aspects of the Torah for daily life

o At the start of the Torah, meat is forbidden to humans (Gen. 1:29), but after
the Flood, God allowed Noah and his family to eat meat

e Leviticus 11:1-23 lists foods that are acceptable (kosher) and forbidden
(treifah)

e Forbidden meats include: shellfish; fish without fins and scales; many birds;
and animals that don't chew the cud or have completely parted hooves

e Tolerated meats require all the blood to have been drained to be kosher - a
shochet is a person who carries out the slaughter in a kosher way

e Kosher laws do not allow meat and milk products to be eaten together

e Jews who keep kosher often separate their kitchens into dairy sections and
meat sections to help keep to this rule




(d) "It is not realistic to expect Jews living in Britain today to keep kosher.'
MODEL ANSWER (SOMNC/PEE):

Some Jews, especially Orthodox ones, would disagree with this
statement. They would argue that the rules about keeping kosher are
found in Leviticus 11, and so are from the Torah. Since the Torah is seen
by Orthodox Jews as the bedrock of Judaism, containing laws given by
God to Moses for the Jewish people, they would say that all Jews are
expected to live by its rules, regardless of where (or when) they live.
Furthermore, they could argue that in some ways it is easier to keep
kosher now than before, with food packaging making it clear what
ingredients are contained and often labelling when food is kosher. Many
supermarkets even have kosher aisles.

Secular Jews, and even some Reform Jews, might agree with the
statement. They might say that in a society where we eat a lot of food that
we don't prepare ourselves, it's not possible to always know whether
meals contain only kosher ingredients, or whether animals for meat
products have been killed in a kosher way. They might also say that it's
not realistic to expect Jewish children growing up in a country where fast
food is so heavily promoted to never try things like hot dogs or
cheeseburgers.



In conclusion, | would disagree with the statement. While | agree that
our fast food industry (and the advertising of it) must make it hard to keep
kosher, this isn't the same as making it unrealistic. Furthermore, there is a
very straightforward way of keeping kosher, and that is to be vegetarian.
Thousands of people in Britain today manage this, so it can't be
unrealistic. Indeed, Genesis 1:29 points to mankind being vegetarian
before sin corrupted the world, so perhaps this is a way Jews should be
encouraged to keep kosher.

(Notice that the conclusion evaluates an idea discussed previously and
introduces a new one - remember that you won't be awarded marks for
conclusions that just repeat ideas you've already covered.)



FESTIVALS SUMMARY (PART 1: ROSH HASHANAH AND YOM KIPPUR):

» Rosh Hashanah (RH) is a new year festival and, along with Yom Kippur (YK), i
one of the 'Days of Awe' (awe = amazement/wonder)

* RH celebrates the day when God made the world and is thought to be the
annual Day of Judgement (when God judges people for their deeds that year)

e |t is celebrated with services in the synagogue, during which the shofar (ram's
horn) is blown 100 times to represent the soul crying to be reunited with God

e Home celebrations include eating apple dipped in honey and challah bread
that, unlike the ones eaten for Shabbat, is round (a reminder of the year's cycle)
e Jews throw crumbs into a river to show the hope that sins can be cast away

e There are 10 days between RH and YK - these are called the 'ten days of
returning' during which Jews try to make amends for the previous year's sins

e YK is the 'day of atonement' and considered the holiest day of the year

e For 25 hours, observant Jews deny themselves food, drink, perfume, sex and
the wearing of leather shoes

e The day before YK, Jews remember the poor by donating to charity or
(traditionally) bringing them chickens

» Five prayer services are held over YK - each has a prayer of confession to
God and one has the story of Jonah (because it shows God forgiving the sorry)
¢ YK ends at nightfall with a blast of the Shofar - Jews end their fast at this
point, make havdallah candles and children begin building booths for Sukkot



FESTIVALS (PART 2: SUKKOT [S.] AND PESACH [P.]):

e S. is a harvest festival of thanks to God that starts on the fifth day after YK

e S. remembers the 40 years the Israelites spent living in temporary shelters
(sukkah) as they wandered the desert after their escape from Egypt

e Jews build 3-walled sukkah with a thin plant-covered roof to represent this time
e An instruction in Leviticus states that Jews must dwell in these shelters for a
week - this can involve just eating meals in it

e Leviticus also mentions two objects associated with S.: the lulav (a combo of
palm leaf, myrtle and willow branches) and etrog (a fruit that looks like a lemon)
e Together, the palm, myrtle, willow and etrog are called the 'four species' (see
your poster for their symbolic meaning and how they are used during S.)

e P. (meaning 'Passover') celebrates the Israelites' escape from Egypt, and how
the angel of death 'passed over' Jewish homes during the final plague

e Yeast products are removed from the house for the festival to remember how
the Israelites had to flee in a hurry, with no time to allow their bread to rise

e After a synagogue service, Jews have a special 'Seder' meal at home

e The meal starts with the youngest child asking questions about the festival's
origins, which (along with the symbolic elements) are then explained

e See your poster for the various elements of the Seder meal and their symbolic
meanings



(d) 'Pesach is the most important festival in the Jewish year.' MODEL
ANSWER using PEE paragraphs and the SONIC structure.

Some Jews would agree with this statement. One reason is
because the Jewish religion might not exist without the event Pesach
celebrates. As slaves in Egypt, the Israelites may have ultimately died
out or become submerged by Egyptian culture, so their escape was a
turning point in Jewish history. Secondly, it was during Passover that
Moses emerged as a leader for the Jews. Without Pesach, Moses
would not have gone on to make a covenant with God, nor receive the
Ten Commandments and the Torah from Him. Since these things -
along with the Seder meal - are so central to Jewish faith and identity,
Pesach is seen by some Jews as the most important of the festivals.

Other Jews would disagree. Some might say that Rosh
Hashanah is more important than Pesach because it is the Day of
Judgment (when God judges people for their year's actions). Others
might say that because Yom Kippur is considered the holiest day of
the year, and one where Jews can atone for their wrongdoings and
receive forgiveness, it must be the most important festival.



In conclusion, | would disagree with the statement. | think the
argument that Pesach is the most important festival because Jewish
history turned on it is a weak one. | think this because Pesach
wouldn't have happened if God hadn't created the world, and since
that event is celebrated at Rosh Hashanah, that line of argument
would suggest it is more important than Pesach. Furthermore, | think
each festival marks a piece of the jigsaw that makes up Jewish history
- all pieces of a jigsaw make up the whole, and no single piece is more
important than the other.

(Note again - conclusions should evaluate previous arguments,
not just repeat the ones you find most convincing.)

Assessment

Learning KO words RE1.3 Religious literacy

Revising from Cognitive revision cards to prepare for assessments. RE1.4 Recall and
questions

Timed practice questions in class 2,5,8 and 15 mark questions. RE1.2 Progress

Interim assessment RE1.2 Progress

End of Unit Assessment RE1.10 Attainment; RE1.2 Progress

Feedback on Assessment through WCOS sheet Wholeclass overview sheet.

To go through mark scheme and students to use green pen to close the gap. RE1.9 Self-
assessment

Feedback sheet in preparation for Progress evening.

End of Year Exam. RE1.1 Development of Knowledge, understanding and skills; RE 1.2
Progress; RE 1.10 Attainment

Reading Extracts to be set as Homework to increase religious literacy for topics further
studied at GCSE This will link

Love the stranger 'Love the Stranger' presents a Catholic response to refugees and
migrants. It is a 2023 document of the Department for International Affairs. Love the
Stranger - Catholic Bishops' Conference (cbcew.org.uk) CLM1.5 Respect for self and others;
CLM 2.4 Inclusivity; CLM 2.3 Sense of community and the culture of welcome.



https://www.cbcew.org.uk/love-the-stranger/
https://www.cbcew.org.uk/love-the-stranger/

To look at ‘Meeting God in Friend and Stranger.” This document is from the Bishops of
England and Wales and is to help us to “foster respect and mutual understanding between
the religions”. CLM1.5 Respect for self and others; CLM 2.4 Inclusivity; CLM 2.3 Sense of
community and the culture of welcome.

https://www.cbcew.org.uk/wp-content/uploads/sites/3/2018/11/MGFS-working-
materials.pdf

Extra Curricular activities

To run Interfaith Week November 2025 to further our knowledge of building a rich
multicultural society where respect and dignity is shown from our CST principles, and we
live out Christs command to “show love to our neighbour” Matthew 22: 39 and “treat
others as we wish to be treated”. Luke 6:31 CLM1.5 Respect for self and others; CLM 2.4
Inclusivity; CLM 2.3 Sense of community and the culture of welcome.

Careers Week in Divinity March 2026 Angels amongst us. CLM3.2 Engagement with
diocese; CLM3.7 The Catholic Curriculum MM to share visitors with departments in school
like last year.

Mitzvah Day November 2025 reaffirms Jewish commitment to fostering peace,
understanding, and solidarity among all communities. As we strive to build a stronger, more
inclusive society we are reminded of the importance of unity in the face of adversity. In Year
9 to collect food for Mitzvah Day to be redistributed into the community. CLM 2.4
Inclusivity; CLM 2.3 Sense of community and the culture of welcome.

Make links again with Leicester Hebrew Synagogue. CLM 2.4 Inclusivity; CLM 2.3 Sense of
community and the culture of welcome.


https://www.cbcew.org.uk/wp-content/uploads/sites/3/2018/11/MGFS-working-materials.pdf
https://www.cbcew.org.uk/wp-content/uploads/sites/3/2018/11/MGFS-working-materials.pdf

